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Abstract 
The Greek educational policy, prescribes the co-operation of educators with managers and leaders in education, who may 
influence the level of school improvement and the level of the teachers’ professional development. Innovative programmes in 
education form part of teachers’ professional development. Greek schools have shown a steady commitment in integrating 
innovative programmes into their educational practice and usually have avant-garde leaders, who seek for the appropriate 
motivation to inspire their teaching personnel. The main purpose of the study is to identify weather Greek leaders in secondary 
education influence the notion of teachers in incorporating innovative programmes in education. The study draws theoretically 
from the motivation theories, as motivations are the factors that affect them in covering extensive ground in the field of work. 
Understanding them may offer much in behaviour understanding, job efficiency, and through it, self-satisfaction. Data was 
gathered through questionnaires and interviews conducted with teachers and leaders.  The main research finding is that leaders in 
education, especially principals, influence most of the participant educators in the research. The national policy may assist the 
development of innovative activities by supporting leaders and equipping them with the necessary knowledge of how to exploit 
motivations for the best outcome in the school community. 
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1. Introduction 
Many European countries - including Greece - have incorporated innovative programmes into their educational 
system. These programmes aim at a different approach towards learning which mostly concerns the transition from  
individual-memorizing to  group-inventory methods. Thus, knowledge can be aquired in a holistic manner and 
develop student’s skills and attitudes (CIDREE, 1999 as cited in Spiropoulou, 2011).  This notion has led the 
European collaboration of Education and Training to lifelong innovative practices comprising competence, 
knowledge, teachers’ professional development, and European Qualification Framework (EQF) and most 
importantly a training system that will implement equality and efficiency.  
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The Greek educational policy, prescribes the co-operation of teachers with managers and leaders in education. 
Each school unit is comprised of a headmaster, a part of a larger administration unit who is accountable for the 
management and advance of the whole school. Leaders and managers in education may influence the level of school 
improvement as well as the level of the educators’ professional development (OECD, 2009). 
2. The aim of the study   
A significant part of Greek educational policy refers to innovating programmes and actions.  Innovation - as a 
multidimensional concept - is a procedure that has to do with reformation, development and application of new ideas 
and behaviours (Rekliti & Trivella 2000). Innovation in Education refers to activities that advance new perceptions 
for education in the application of new teaching methods and the use of new teaching means (Samos, 2010). 
Specifically, it may concern education as the product, teaching methods as the procedures and leadership models for 
the management of the available means. Educators are considered as the key to any educational change to innovative 
methods of learning through corresponding programmes (Fullan 2005). Thus, attention should be given to them and 
how leaders in education enhance and motivate teachers to engage in such programmes that promote the creation of 
common values and new educational perceptions in teaching.  
Leaders in education, face the challenge of increasing school potential and this concerns teachers as well. This 
aspect is taking wider dimensions nowdays due to fact that education functions in the context of technological 
innovation and globalization (OECD, 2009). Therefore, leaders seek to stimulate their teaching personnel in 
developing and upgrading their skills in teaching. Drawing upon this, the study seeks to identify whether Greek 
leaders in secondary education influence the notion of teachers in engaging in innovative programmes and how they 
affect and encourage teachers’ motivations to integrate pioneer activities and programmes in their teaching. 
2.1. The theoretical tools 
The study draws theoretically from the motivation theories, as motivations and the factors that affect them take 
up a broad ground in the field of work. Understanding them may offer much in behaviour understanding, job 
efficiency, and self-satisfaction (Kendal 1998). The range of motivations may vary from biological to creative and 
the need of having relations with other people. Thus, motivations may contribute on people’s attitudes and 
perspectives of their daily life so that something different and better may be accomplished. Bush and Middlewood 
(2010) state that people can be enhanced to work with efficiency if they have the right motivation. Reppa (2008), 
holds the view that the knowledge of human behaviour and managing human resources may be inspiring and 
appealing but it is a very difficult task and the demand for leaders and managers is high.  Evidently, different people 
have different ways of becoming motivated. Nevertheless, if one may manage to comprehend what suits each 
individual, then the effectiveness of their work will endure even more. Moreover, a school leader has a significant 
role in empowering teachers’ senses of job satisfaction in order to perform their tasks with efficiency and perhaps 
inspire a perception for educational change in their teaching or even in their attitude towards education. 
Nevertheless, factors that may work against this notion can occur out of the leaders or manager’s reach of influence. 
However, the educational community is alive and evolving along with society. Thus, as Fullan (2005) states, we 
need to be aware whether teachers and administrators are developing their professionalism and efficiency. To do so, 
leaders in education must know as much as they can about how to stimulate educators and other school factors to 
advance.  
A very important role of educational leaders is to keep teachers motivated and enhance them to develop their 
professional knowledge. They have a significant role in empowering teachers’ senses of job satisfaction in order to 
perform their tasks with sufficiency and perhaps inspire a perception for educational change in their teaching or 
even in their perception of education (Fullan, Bertani & Quinn 2004).  
2.2 The research tools 
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Data was gathered by means of questionnaires and interviews conducted with teachers and leaders. The 
questionnaires were the dominant research tool. The use of interviews provided the primary data with more in-depth 
analysis. The sample of the research concerns educators in three secondary vocational schools in Greece.  The 
questionnaire includes, mostly, closed questions, except from one open. The structured interviews are based on the 
questionnaire so that the data would be stronger wherever the survey data were weak (Cohen, Manion, & Morrison,, 
2011). The analysis concerns the study of the gathered questionnaires in relations with the interviews and the theory.  
Social research may easily slip into deviant outcomes, compared to reality due to false measurements. The flaws 
are usually due to the instrument haziness, the participant’s frame of mind and other aspects that may affect the 
results of the research (Kiriazy, 2011). Misunderstandings of the qualitative and quantitative approach may occur in 
each case of use, more than ever in cases of mixed methodology. Especially, in a research where teachers are called 
to answer some questions that have to do with their own working environment. In order to ensure the validity and 
reliability this project was designed to lay emphasis on a number of important points. A practical manner was to 
triangulate the primary data by gathering them from two different viewpoints, quantitative with questionnaires and 
qualitative with interviews. This method provided the research with concurrent validity as well a second checkpoint 
of the data (Campbell & Fiske 1959 as cited in Cohen, et al., 2011).  Specifically, the use of methodological 
triangulation provided different methods on the same research questions (Cohen, et al., 2011). Thus, the outcomes 
about teachers’ motivations in incorporating innovative programmes in education are ensured, or not in several 
cases, are more certain and valid than using only one paradigm. Moreover, triangulation assisted us in minimizing 
the flaws in each method by combining the benefits of the two research paradigms (Gorard and Taylor 2004 as cited 
in Cohen, et al., 2011).  
The fact that the research took place in schools that we have already worked provided a sample that is well 
known and allowed a notion of security, so that respondents could participate in the research with trust and free will. 
Nevertheless, it was attempted not to influence any respondent and especially the interviewees to guided answers or 
perceptions (Cohen, et al., 2011).  
The framework of the interview was designed to answer the same questions in the same order, as in the 
questionnaire so that the validity and reliability of the interviews could be ensured. The issue here was to make sure 
that the questionnaires were also reliable and valid. To do so, the sample length was structured in a way that it 
would not be too small, so that it could be applied in the SPSS, or too long so that it would be usable for analysing 
the data in time.  Furthermore, the questionnaire and interviews were designed only to serve the main purpose of 
providing primary data for the research questions. 
The specific choice provides a sample that is well known and provides easier access, not only for the gathering of 
the questionnaires, but also for the interviews (Stamelos & Dakopoulou 2007). Therefore, the sample is considered 
as deliberate since the selection was based on the maximization of the observed relations (Punch, 2009: 252) and the 
fact that it was focused at schools that are typical, concerning the population, and can provide material answers for 
the research questions (Kiriazy, 2011).  The sample size was over one hundred and ten teachers. The final count of 
the acceptable questionnaires that were gathered amounted to eighty-eight. The stereotype interviews consisted of 
four leaders in education, two principals and two leaders in pioneer programmes in education and of one teacher 
who has participated in several domestic and European innovative programmes. 
Given that the purpose of the study is to explore the educators’ motivations on engaging in pioneer activities and 
programmes, the use of a research tool was necessary for finding out what the participants thought and believed 
(Robson, 2002). The selection of questionnaires in order to gather the data from a significant sample size was 
essential for the research. Due to the fact that sample questionnaires were correlated with theories of motivation, it 
was useful to apply other methods as well in order to have a deeper analysis of the existent motivations that affect, 
or not, teachers’ perceptions about innovative programmes (Kiriazy, 2011). Thus, interviews were conducted among 
specialized and experienced leaders of school units and the local district administrators of education.  
The second research tool assisted the most in minimizing possible problems and in capturing the very essence of 
the study. Five interviews took place concerning two leaders in pioneer activities in education, two principals and 
one educator who participated in several innovative programmes in education. The interview questions were based 
on the questionnaire so that they remained focused and correlated on the quantitative data analysis from the 
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questionnaires. Thus, the questions asked were pre-established in specific categories as in the first research tool, the 
questionnaire. The structured interview model was not characterized by its flexibility but it provided a high level of 
standardization (Robson, 2002).  They also assisted in further understanding the administrators’ personal 
experiences.  
2.3 The findings of the study 
 
The findings of the first research question, clearly indicate the influence of leaders in education, especially head 
teachers, upon teachers and their engagement in innovative programmes. By combining the educators’ opinion and 
the leaders in education experience in innovative programmes, we could conclude that such programmes are most 
effective when administrators of the Ministry of Education organize and set them up, and headmasters, or their 
colleagues, disseminate them across the educational community. Local educational needs and motivations that may 
influence teachers to engage in them must be taken into consideration before setting up an innovative programme in 
education. Counsellors of the district administration of education could offer a great deal of assistance by 
enlightening head teachers on what motivations they should focus on. 
The second research question concerning teacher’s satisfaction, upon the information and inspiration source, led 
us to the finding that their motivations are mostly intrinsic, regarding that principals have limited prospects of 
promoting extrinsic motivations like economic ones. Specifically, most of the educators have already participated in 
innovative programmes for their own contentment. Many of them participate and choose the programmes according 
to the usefulness and the qualification they can obtain from the programme. The main motivations for adopting such 
programmes into their educational practices have to do with the programme theme and its linkage to theory. It must 
be pointed out that quite a few of them enjoy and find useful the co-operation among colleagues that characterizes 
the advancement of innovative programmes. The leaders of this project seem to have been setting up, or supporting 
programmes that cover the above motivations in both local and European ambit.  
By recapitulating the findings, we conclude that Greek educators at first engage in innovative activities, driven by 
extrinsic motivations, whether they are influenced by a trip, reduced teaching hours, or other economic motivations. 
Nonetheless, as Reppa (2008) declares, there are fewer and fewer extrinsic motivations, especially for Greece during 
this financial crisis. However, innovative programmes seem to gain more and more respect of the educational 
community and the research showed that extrinsic motivations become intrinsic, following the educator’s 
participation in well-organized innovative programmes. The specific notion corresponds to Ingvarson’s et al. (2005) 
opinion of work in accordance with teacher’s satisfaction. Hence, leaders should try to create intrinsic motivation 
from the beginning. They should probably focus on Need motivations, which are creating more difficulties for 
educators in gettin involved in innovative programmes. Greece has now come to the point where educators have 
daily needs that are not covered by the monthly salary, especially for substitute teachers. Thus, leaders in education 
should motivate their teaching personnel by covering some of their basic needs, like accommodation, proper 
equipment, and encouraging them to engage in innovative activities. Moreover, educators may find the  certification  
and credits of their involvement in such programmes appealing. 
3. Conclusions 
The study shows that almost every teacher, of the sample, has been engaged in innovative programmes under the 
influence of a leader in education. The majority of them have been guided by their principal while some others have 
been motivated by the head department of innovative programmes or directly by the Ministry of Education.  
Greek secondary teachers recognize the great significance of innovative programmes and their useful outcomes, 
depending on the programmes’ aims and focus on specific themes that may concern didactic, scientific or 
professional advancement. Thus, educators may improve their skills so as to correspond  to the demands of their 
task.  
A wider conclusion of this research is that leaders in education attain one of most important roles in the 
successful incorporation of innovative activities in education. They play a key role in teachers’ motivation for 
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developing their professionalism and concern about education. By identifying and amplifying the right motivations, 
they may maximize the outcomes of activities that improve the quality of education. Appraising and providing the 
proper feedback, which seems to be lacking in today’s leadership tactics in education, can assist teachers in 
reinforcing their conentment. Nevertheless, not many Greek educational leaders can live up to their task and actually 
inspire teachers to develop, especially these days where extrinsic motivations are minimized. Therefore, the support 
of other, inspiring leaders, and the Ministry of Education ought to assist them in prompting new and senior 
educators to keep developing themselves and consequently their school society. 
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